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TEACHING FOR LEARNING FRAMEWORK

Learning Environment

* Belonging: group cohesion, positive relationships

* Aspiration: challenge, quality, deadlines, standards

« Safety: low stress, ground rules, mistakes celebrated

* Independence: skills, technigues, support

* Collaboration: skills, tasks, roles

+ Successful behaviours: beliefs, attributes, skills,
knowledge

Research-led Pedagogy Subject Knowledge

* Inspire & enthuse learners

* High challenge, low stress: teach to the top
* Explain clearly, precisely & simply

* Big Picture: plan long

* Varied Practice: mix it up * Represent ideas in multiple ways
» New Material in Small Steps: chunk it * Know common misconceptions

* Ask Questions: plan, pose, pause, pounce, bounce * :now ‘lhtrezhold C‘;r‘lcetptsd_

* Provide Models: simple to complex * Assess student understanding

* Deep Processing: efaf)oraﬁve egcoding » Link to assessment/exam syllabus
* Retrieval Practice: input less, output more * Give students confidence

* Distributed Practice: space it * Plan an effective course

* Metacognition: the how of learning Assessme nt * Use of appropriate resources

Formative Assessment

* Ascertain & activate prior knowledge

* Cause thinking & develop understanding

* Strengthen memory & future recall

* Elicit evidence of student learning

* Plan next steps & provide formative
feedback

Summative Assessment

+ Distinguish between different students

* Produce a shared meaning

Just because we teach our students something,d o e s n 6t me a n rrtedit BelieWing in ¢his Input@output myth
leads to mistaking performance for learning. The fact that students are able do something at the end of one lesson (i.e.
perform) is due to a short-term chemical change in the brain and does not mean they will be able to do it next lesson.
As a consequence, we believe that learning is the long-term retention of skills and knowledge that can be applied
to a new context, and happens when the structure of the brain physically changes, rather than just chemically.
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At New College we talk about teaching for learning: teaching that supports learning by altering the physical structure
of the brain by changing and increasing the connections between neurons. This necessitates the interplay between the
creation of high challenge, low threat learning environments, deep teacher subject knowledge, the use of
research-informed pedagogy, and frequent assessment and feedback (see our Teaching for Learning Framework).

TEACHING FOR LEARNING THE NEW COLLEGE WAY

=13

The quality of t asesmenm $ outstareiag. Allistaff areafuilydcommitted to ensuring that the
standard of provision remains at the hi gNCBE2013/144 evel acros:

Teaching for learning the fAiNew Coll ege iW¢aapds. can be summa
1. Learning Environment

ATeachers and managers promote an ethos of mut ual respeocd
students are fully incl udMNGP2013%14l earning activities. o Ofs-

The key feature of the teaching at New College is the creation of an inclusive, caring and welcoming learning
environment to allow all individuals to flourish. Students will not learn if they are not in an appropriate physical and
emotional state to learn.Ho we v er , |l earning at its very best is about t
zone. So great learning environments are those where personal challenge can extend the comfort zone without being
undermined by overwhelming levels of anxiety.

2. Teacher Subject Knowledge

ATeachersoé excellent subject knowl edge and experience m
challenging tasks to provide stimulating lessons in which students develop a thorough understanding of complex ideas
and t heor iNCP203/10f st ed

All our teaching staff are subject experts who only teach on A-level and BTEC courses. Many are also examiners or
moderators for their respective examination boards. We believe that teachers with strong knowledge and understanding

of their subject make a greater | mpactAtoghlewlofisubjeat knemedge e a r |
is absolutely crucial if difficult concepts are to be explained clearly, precisely and simply. It is also important for teachers

to understand how students think about content and be able to identify common misconceptions on a topic. Furthermore,

a deep understanding of subject content allows teachers to represent abstract ideas in multiple ways to make even the

most demanding concepts concrete and memorable.

3. Learning in Lessons

ifTeachers in all subject areas use a wi de r gualtyeresoufcesithatt e r e
engage, motivate and challenge students. They ensure that all students are very active in their learning through
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participating in lively discussions, delivering presentations to the class and providing support to their peers. Teachers
use learning technology extensively and creativ el y t o enhanceNCP@1B/Mi ng. 0 Of st ed

Meaningful learning happens when students have to think hard; so at New College students are expected to do

iust that every lesson. Knowledae is entrenched in memory by extended practice, overlearning and frequent

low stakes tests and dquizzes everv lesson i retrieval practice. To further enhance memory, teachers
systematically review previous learning and deliberately create intervals between study to allow forgetting.
Understanding is developed by requiring students to explain their thinking in their own words, to make connections
between concepts, to represent ideas in new ways, and to apply their knowledge to different contexts. The 12 teaching

for learning principles our teaching staff follow are evidence informed and based on the latest neuroscience. They reflect

the work of recent years in which NCLT leaders have developed a distinctive post-16 pedagogy across all our colleges.

The golden thread running through these principles is the explicit developmentofeachs t udent 6 s awar enes
of their own learning (metacognition).

4. Learning out of Lessons

ATeachers successfully develop studentsd independent | e
enj oyment oCfsted NC®2013/14 g . O

At New College, teaching staff will set weekly directed independent learning tasks. These out of lesson independent
learning tasks help students to develop lifelong learning and independent study skills, and to achieve their fullest
academic potential. As such, directed independent learning tasks are a key tool in effective teaching and learning, and
will include the following:

1 Preparation for a lesson (e.g. pre-reading a textbook or watching a video)

1 Completing assignments (e.g. essays, projects or investigations)

1 Re-capping learning (e.g. self-quizzing or past-paper questions)

5. Assessment

ifStudents r ec eassessmeotanddeedbacidthroughout their courses. Monthly assessments successfully
focus students on revision and progress. Following these regular assessments, students get support to improve, and
many attend additional sessions to help them achieve their aspirational target grades. Feedback on assessed work is
usuallydet ai | ed and evalvuative. It enables students to know p

On eight separate occasions over the year, A-level students are formally assessed using past paper questions in each
of their subjects. These assessments are marked at an A-level standard and detailed feedback and targets for
improvement are discussed with the students afterwards. In BTEC subjects, students are formally assessed four times
a year on their subject knowledge in each of their courses using short tests. On top of this, BTEC subject teachers also
report on the grade each of their students is presently working at on three separate occasions over the year. The grades
achieved in these A-level and BTEC assessments are recorded on our online student portal (CEDAR) which students,
parents and progress tutors can access to track and monitor the progress made in each subject. Students who are not
progressing with their studies, either at A-level or BTEC, will be highlighted, leading to a wide range of supportive
interventions being put in place.

6. Support
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ASupport for individual students is outstanding for the e
their targets. A wide range of very effective support arrangements ensures that the great majority of students make very
good pr ogr eNCP20&3/10f st ed

The staff at New College pride themselves on the level of support they give each and every one of their students. For
example, each college has a Teacher Access Periods (TAP) built into the timetable each week to support students.
Teaching staff will decide who needs extra support each week and invite them to attend. Of course, if a student asks for
extra support they can attend as many TAPs as they wish. Students who need even more support, especially when it
comes to organising their study time, will be asked to attend a quiet work space in the Intervention and Support Centre
(ISC). Those students who require less support out of lesson can work in the well-resourced Learning Resource Centre
(LRC).

TEACHING FOR LEARNING PRINCIPLES
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Teaching for Learning the New College Way

TfL principles, based on neuroscience, reflecting the work of recent years in which NCLT leaders have developed a distinctive, evidence-informed post-16 pedagogy.
The golden thread running through these principles is the explicit development of each student’s awareness and control of their own learning (metacognition).

Have the same high expectations of all students. Everyone is aim-
ing for the same high level - it’s just that some find it harder to
reach. Plan everything with the highest attainers in mind but pro-
vide appropriate support and time for those who need it. Celebrate
mistakes so that students feel emotionally secure & safe.

Varying conditions of practice rather than keeping them constant
and predictable can enhance recall at a later date. Mix up where
students sit, periodically change the learning environment, incor-
porate variation in the way students think about material and in-
terleave the teaching of separate but similar topics.

Expert teachers know their subjects, continually study them, know
how questions will be set and what the answers should be. They
can explain clearly, precisely and simply, representing ideas in mul-
tiple ways. This requires time and effort to keep up to-date.

Students need cognitive support to help them learn complex and
abstract concepts. Simple models, worked examples, teacher mod-
elling and thinking aloud while demonstrating how to solve a prob-
lem are all examples of effective cognitive support.

If students do not use feedback to move their learning forward, it’s
a waste of time. Comments for improvement should be focused
and helpful, and provide a recipe for future action. Feedback
should be more effort for the student than it is for the teacher.

Recalling information from memory makes it more recallable in the
future. The more effort involved the more it is embedded into long
-term memory. Begin a lesson with a short review of previous
learning. Daily review can lead to fluent recall, freeing up working
memory for problem solving and creativity.

newcollaborative

LEARNING TRUST

Know the big picture and share it with the students. Plan lesson
sequences before you worry about each lesson. Lessons are
messy; you need to be responsive. Learning is a long-term process,
not a short-term one. A lesson is then just the next part of a learn-
ing sequence that you adjust as you go along.

New information is stored by relating it to, or linking it up with,
what is already known. However, working memory is small, only
handling a few bits of information at once. To avoid its overload
present new material in small steps, using visuals, analogies and
concrete examples. Proceed only when first steps are mastered.

1

1

Ask a large number of questions and check the responses of all
students. Questions help students practise new information and
connect new material to their prior learning. Questions allow the
teacher to determine how well the material is learned.

Co

Memory works best when we process material deeply, connecting
it with our pre-existing knowledge (interpretation), and to other
things we are trying to learn (elaboration). The more effort we ex-
pend, the better we remember.

Students need additional time to rephrase, elaborate and summa-
rise new material in order to store it in their long-term memory.
Independent practice produces “overlearning” - a necessary pro-
cess for new material to be recalled automatically.

Information that is practised repeatedly over spaced intervals is
learned much better and for longer than information that is repeat-
ed without intervals (massed practice). Increasing the spacing be-
tween study sessions enhances learning and leads to better long-
term retention.
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METACOGNITION

ATeaching students how to | earn is asas niptorpraonmo taess tleiafce

Metacognition is best understood as learning how to learn. It is a self-reflective strategy that allows students to
understand how to learn more efficiently and effectively. Research has shown that metacognition is the number one
shared characteristic of high academic achievers. More importantly, extensive research evidence informs us that the
explicit teaching and modelling of metacognitive strategies can help close the gap between high academic achievers
and struggling students.

At New College, we believe that metacognition is the key to becoming a successful learner and in our view this entails:

1 Understanding key aspects of the functional architecture that characterises human learning and memory.
1 Knowing the strategies and techniques that enhance the storage and subsequent retrieval of new information and

skills.

1 Understanding certain biases that can impair judgements of whether learning that will support later recall has been
achieved.

1 Knowing how to monitor the state of onedés | earning and to control oneds |
monitoring.

As a consequence, we believe that the following principles are fundamental to how we approach the teaching of
metacognition.

1 All students are capable of being metacognitive and developing their metacognitive knowledge and awareness.

1 Metacognition should be taught explicitly in all subjects, every lesson, rather than in discrete add on sessions.

1 Students beliefs about learning, intelligence and ability must be addressed directly to enhance their metacognitive
development.

1 Students should be using metacognition both in lessons and outside of lessons, and be capable of articulating how
and why they are being metacognitive.

Metacognition is embedded into everything we do at New College, whether it is training staff, teaching students or
informing parents. The lists below highlight how and when aspects of metacognition are communicated out of lessons.

Students

Y10 & 11 Marketing Assemblies

Excellence Academy presentations (January)

Y11 Induction Days (July)

Y12 Induction Programme (September)

Y12 & Y13 Metacognition Workshops (September i June)
Revision Launch (March i June)

Metacognition videos (March 1 June)

=A =4 =4 =4 4 -4 -4

Parents

1 Open Day presentations (September i March)

1 Welcome Evening presentations (September)

1 Par e Bversng leaflets (Y13 November & Y12 January)
1 Reuvision Information Evening presentations (February)

Staff

1 New Staff TfL Induction Programme (September i October)

1 ITT, NQT and RQT Development Programmes (September i June)
1 Weekly TfL Briefings (September i June)

1 College CPD Programmes (September i June)
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1 Trust CPD Conferences (August, December & July)
1 Teaching School CPD Programmes
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The key to becoming a successful learner
Peculiarities of Human Memory

Cognitive Structures of the Brain

Cognitive Processes of Learning To help students understand how they learn and
how their memory works:

e Highlight the peculiarities of human memory.

® Qutline the cognitive structures of the brain.

e Fxplain the key cognitive processes of learning.
® Describe differences between novices & experts.

Effective Learning Strategies

Ineffective Learning Strategies

To make sure that students know, and use, the

strategies that will enhance learning:

® Fxplicitly teach what the effective strategies are.
® Routinely explain why they work.

e [/se the strategies as part of your teaching.

L ]

Effective Strategies to Assess Learning

Explain why other strategies are ineffective. ) L )
Biases Impairing Judgements of Learning

Calibrating Level of Understandin
’ f 7 To enable students to make accurate judgements Benefits of Desirable Difficulties

about their level of learning:

e (Qutline the biases that can impair JOL.

® Highlight effective strategies to assess learning.

e Provide regular opportunities for students to cali-
brate their level of understanding.

Explain the benefits of desirable difficulties.

Effective Note-taking
Metacognitive Skills

To encourage students to monitor and control
their own learning:

o Explicitly teach metacognitive skills.

® Provide opportunities to use these metacognitive
skills with support, and then independently.

Regularly model your own thinking as you teach.
Explicitly teach how to organise, and effectively
manage, their learning independently.

Study Cycle Reading for Meaning - PQ6R

newcollaborative
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FORMAL ASSESSMENT

The purpose of our regular formal assessments is to:

==

| mpr ove t hlengddrnrétemidnsadd flexible use of course content.

Allow teachers to be able to gauge student understanding and progress within their subject, whilst putting in place
the support required for the next steps needed.

Allow middle leaders to track the progress of subjects within their areas and put in place any necessary
interventions.

Allow Senior Leaders and Governors to monitor and assure the quality of the teaching, learning and assessment
provided at each college.

The timing of the assessments:

Refer to the published agreed ADD dates on the Formal Assessment Calendar.

At the start of the course, all students should be given a Programme of Study (to indicate when topics will be taught
and reviewed for each subject) and an Assessment Planner (to indicate when the assessment window will be for
each assessment, how it will be assessed and what possible topics might be included). This will help students to
fully and effectively prepare for the formal assessments.

The content and structure of the A-Level assessments:

Year 12:

il

Initial Assessment T this should test the content of the Summer Independent Learning and last between 30-45
minutes. It can be peer-assessed, graded electronically (if utilising a multiple choice format on Moodle or Socrative)
or marked by the teacher.

1 October formal assessment 1 this can be a knowledge-based test due to the limited amount of content and skills
covered so early in the course. This should last between 45-60 minutes. Some subjects may feel they can use past
paper questions, if appropriate. This assessment can be marked electronically or by the teacher.

1 For the rest of the year, formal assessments should be 60-75 minutes in duration, and may be a whole exam paper
or a part of an exam paper, as appropriate. They should also be cumulative in nature (assess previously studied
topics) to reap the benefits of spaced retrieval practice. These assessments must be graded by the teacher.

9 Staff within each subject area across the Trust should agree and utilise the same assessment in order to create a
consistent experience.

Year 13:

1 Allformal assessments, including the initial assessment, should be a substantial, formal assessment that is linked
to the exam board assessment objectives and criteria.

1 All assessments should last for 60-75 minutes and

1 The assessment should be a whole exam paper and also be cumulative in nature (assess previously studied
topics, including Y12 topics) to reap the benefits of spaced retrieval practice. These assessments must be graded
by the teacher.

9 Staff within each subject area across the Trust should agree and utilise the same assessment in order to create a

consistent experience.

The content and structure of the BTEC assessments:

Year 12 & Year 13:

il

Initial Assessment 1 this should test the content of the Summer Independent Learning and last between 30-45
minutes. It can be peer-assessed, graded electronically (if utilising a multiple choice format on Moodle or Socrative)
or marked by the teacher.
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All other formal assessments should last for about 30 minutes (which includes in-class marking time) and cover 30
marks in total.
All BTEC level 3 students will be required to sit a formal assessment at three times in the year.
One assessment regardless of size of qualification i double and triple staff must liaise regarding whose lesson it
will happen in.
Dates for the BTEC formal assessments are: October, January and March.
All assessments should be approximately 30 minutes in length and will be peer marked in class.
Teaching staff must take in the results of each student and record on Cedar.
Teaching staff should retain the assessment.
Each formal assessment should be structured as follows:
0 Section AT six knowledge recall questions from recent topics (1 mark each, 1 or 2 word answers)
0 Section BT six knowledge recall questions from previous topics (2 marks each, short answers)
0 Section C i six questions that test simple application of knowledge (2 marks each)
Staff within each subject area across the Trust should agree and utilise the same assessment in order to create a
consistent experience.

Practical arrangements for the assessments:

il

The formal assessment must be conducted under exam conditions in the classroom rather than in an external
setting.

Students should not be allowed to utilise their notes, and therefore, reflect the conditions of the external exams.
Any study support arrangements in place for the external exams should be also accommodated within the monthly
assessment practice.

For coursework & practical subjects:

1

Where students are undertaking subjects which contain both examined content in addition to coursework or
practical modules, wherever possible, the formal assessment should be based upon the examination element of
the course.

Where this is not possible then the formal assessment grade added to the system should reflect student progress
on the practical element.

Ultimately, it is an expectation that the vast majority of students will be sitting an examined piece of assessment
even where practical elements or coursework options are taking place.

Marking & standardisation processes:

il

Staff within an area should agree a set of guidelines to deliver to each of the groups 7 ensuring consistency in
the quality of the instruction.

Before marking commences, staff should discuss and agree the mark points for the assessment

|l

|l

It would be considered good practice for the HoS to facilitate the pre-marking a range of scripts which will act as
the standards for the assessment.

For CPD purposes and quality assurance, it is expected that wherever possible HoS make arrangements for work
across the team to be sampled.

For quality of the feedback, please refer to the feedback and marking guidance in this policy.

Results analysis:

1 Allformal assessment data needs to be inputted into Cedar by each individual subject teacher before the deadline
published on the TfL Year Planner.

1 Once the data has been inputted it will be made available on Alps Connect Interactive (accessible via Moodle) to
allow teachers and subject areas to track and monitor student performance.

Responsibility of: Director of Teaching and Learning
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1 An Act on Data meeting, chaired by the Head of School, will follow in order to put in place interventions (see section
on Interventions in this policy) to improve student performance.

1 The HoS is responsible for analysing the results for each qualification and ensuring consistency across groups /
classroom teacher. Anomalies should be examined and resolved where issues are identified.

1 The HoS will also have a meeting with their Senior Linkt o go t hrough their School 6s
in place.

Assessment Planner:

Each subject area will produce an assessment planner outlining what will be assessed over the year, how it will be
assessed and when (see Appendix). This will be given out to all students at the beginning of term and kept in their
subject folders. Each assessment planner needs to have the following information on it:

1 Assessment Type - initial, formal, progression exam, mock exam or BTEC working at grade.

1 Assessment Date - see Assessment Year Planner.

1 Cedar Date - the date the assessment data will be inputted into Cedar, again see Assessment Year Planner

1 Assessment Details - length, written or practical, number of questions, MCQ, short-answer or extended writing
1 Content - possible Y12 and Y13 topics that might be included

Responsibility of: Director of Teaching and Learning

Date of Approval: 19 September 2019

Review Cycle: Annually



FORMAL ASSESSMENT CALENDAR 2019-20

Assessment grade - Visible to students

Estimated grade

ADD date i
Le;/el Year 12 Year 13 Not visible to students
22" September “éﬁ”‘lfsﬁ‘ A-level IA 30-45 mins & | A-level IA60T 75 min &
2019 O?Hy BTEC SIL grade BTEC SIL grade
6! October “éﬁ”‘”ssﬁ A-level MA 45-60 min A-level MA 601 75 min
2019 O?Hy BTEC Assessment 30 min | BTEC Assessment 30 min
24" November All L2 | AlevelMAGOT 75min A-level MA 607 75 min Y13 A-level
2019 BTECOWor ki ng BTEC6Wor king '12&13BTEC
12" January All L2 A-level MA 607 75 min A-level MA 607 75 min
2020 BTEC Assessment 30 min | BTEC Assessment 30 min
23" February All L2 A-level MA 607 75 min A-level Mocks Y12 and Y13 A-level
2020 BTECO6Wor ki ng BTEC6Wor ki ng Y12 & 13 BTEC
A-level MA 601 75 min A-level MA 601 75 min
nd
22 March 2020 | All L2 BTEC Assessment 30 min | BTEC Assessment 30 min
_ - ; ) ; Y13 A-level
10" May 2020 | All L2 A-level MA 60T 75 min A-level MA (flexible) VB B 08 BT

BTEC6 Wor ki ng

BTEC6 Wor ki ng
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h
57 July 2020 BTEC end of year 12 grade

Y12 A-level Progression Exam
BTEC Progression Assignment
(to incorporate assessment
grade)

A-level T Only formal assessment grades are visible to students. Estimated grades are required at 3 points in the
year for Y13 and once for Y12. 1A = Initial assessment. MA = Monthly assessment

BTECi The O6Working atd and 6AssessmenTlbegoBseismai ¢dobgr &
visible to students.

INTERVENTIONS

Interventions after the monthly assessments must be:

il
il
f
f

Timely and appropriate in order to swiftly tackle underperformance.

Backed by evidence to show what has been done to raise achievement levels and improve student performance.
Clear, targeted and consistent to outline a concern and then describe the action to be taken.

Accurate and professional so that they can be viewed on Cedar by parents, students, HoS, PTs and SLT.

Quality of interventions:

il

il

An intervention is a form of action - Cedar posts that offer advice are NOT interventions.e.g. 61 woul d sugg
Jack attends .TAP this weekd

Cedar should not be used as a way of communicating to students as it is best not to assume that the student reads

their pastoral log frequently.

Cedarpostssuchas;6 You need to r e at areimfiettiveeeven d you Have intormedihie &tufident

of this in person, it is very difficult for a quality assurer to know this. A better postwouldbe;6 J ack has been
that he mustre-at t empt essay 2 f or DI L, This Wil ensure that idtenentions arenciear,t Mo
targeted and consistent.

Posts should be concise as possible by including a concern and then an action.

Frequency of interventions:

il

A pastoral log should follow every monthly assessment for every A Level student

Intervention for underperformance Y13:

1 One grade below is classed as underperformance

|l

Intervention needs to be put in place to support

1 On or above target = commendation

Intervention for underperformance Y12:

1 Linear A levels mean that students are unlikely to achieve MTG in Y12
1 On orabove MTG = commendation post

Responsibility of: Director of Teaching and Learning
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1 Below MTG but not concerned with progress at Y12 = information post (acknowledge this by using a group
pastoral log)

1 For some students an intervention will be required if they are 2 grades or more below, for others it may be more or
less than this. Staff know their students and should use their professional judgement.

1 Ultimately, if there is no intervention put in place it should be for 2 reasons only:

o0 On or above MTG (Commendation)
0 Teacher happy with progress (Information log)

Whyt he Backnowlédgealld strategy will be beneficial

1 PTs will know not to chase teaching staff up on interventions if there is underperformance but an information thread
has been completed

1 HoS and SLT will have a fuller picture when quality assuring interventions

1 Students and parents will benefit from being more informed about their performance

BTEC Interventions i Y12 and Y13:

1 At 3 points in the year BTEC staff are required to input a predicted grade
ﬂ If this predicted grade is below MTG interventions should be evident on the pastoral log.

Responsibility of: Director of Teaching and Learning
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2

HOS Intervention — HOS

v’ Initiate LVL2 Intervention on Cedar

v/ HOS to arrange 1:1 meeting with student — individual targets set
v' Some free periods removed — spent in department

v' HOS to contact NOK if necessary

6 Principal Permanent Exclusion Notification

v’ Initiate LVL6 Contract on Cedar

v’ 1:1 Principal meeting — targets set

v' Weekly/Monthly meetings with student to monitor progress
(Principal)

v" Principal to call/meet with NOK

v Formal letter sent to NOK

v’ Student to be given a set time to make significant improvements
before a final decision on whether to exclude is made.

7 Progression Contract
v’ Initiate LVL7 Contract on Cedar
v 1:1 meeting on Progression Day — targets set
v" Weekly/Monthly meeting with student to monitor progress (PT)
v' NOK informed of contract and targets
v' Automatic referral to ISC — free periods removed
Responsii v/ Formal letter sent to NOK
Date of Approval: 19 Septembper 201Y
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EFFECTIVE FEEDBACK

iThe simplest prescription for i mpr oMatte 4992 ducati on

Feedback is the process of reducing the gap between what students currently know or can do and what they need to
know or do to make further progress. However, students can only close this gap if they act on feedback they are given.
Unfortunately, much of the feedback that students get has little or no effect on their learning, and some kinds of
feedback are actually counterproductive. Below are ten principles that should be applied across all subject areas at
college to make feedback and marking effective.

Effective Feedback Principles:

The key purpose of feedback and marking is to move learni n g f o clagathelgagof .

Feedback should be just enough to get scdifeldmdludent wunstu

Feedback should be more wor k fcor&tardeted markindée)n.t t han t he t

Feedback should relate to the learninggoal s or success <criteria that fdedve

upo ) .

5. Any positive feedback comments made should rel at@mskt o t
feedbacko ) .

6. Anycomments forimprovement should be focused, specificand hel pful, and provi deda r «
forwardo ) .

7. Grades shoul d be separswuteatenghgemant witlh feedbackdd ni ng ( d

8. Feedback shoul d c ausanitve neatton toseedbackdt)h.i nk ( f

9. Feedback shouldincreaset he extent to which student s meaacegnibomm)e.r s of

10.Time in |l essons should be made for student BIRTO9 .wor k on

pODdE

Exam Wrappers

All formal assessments should involve student reflection on how they think they will do, how they think they did do, how
effective their preparation was and how they will improve their learning strategies in the future. This should be achieved
through an fAexam wrappero (see Appendix for an e-eastmgl e) .
learning or assessmentt as k and fosters st udent sbpersheuldde aitached to thefrontof T h e
every formal assessment.

1 After studying for the formal assessment, but before actually starting the assessment, students should complete the
first question on the exam wrapper i fi Wat grade do you expect to achieve?0
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